The aim of this research was to determine the relationship between attachment dimensions and Attitude towards Teaching Profession (love, harmony and value) of preschool pre-service teachers. The research data were collected using the Experiences in Close Relationships Questionnaire-Revised and Attitude Scale of Teaching Profession. In the study there were 123 preschool pre-service teachers who filled the questionnaire. Data were analyzed using Pearson"s correlation analysis and multiple linear regression. The research results have revealed a significant relationship between attachment anxiety and love dimension, besides significant relationship between attachment avoidance and value dimension. The multiple linear regression analysis results have suggested that attachment anxiet predicts love dimension of attitude of teaching profession. And also attachment avoidance predicts value dimension of attitude of teaching profession. The findings obtained from the study were discussed in the light of the related literature and some suggestions were made for future researches.
Introduction

Introduce the Problem
Even though the attachment theory has focused on the relationship between baby-caregiver (mother), it is stated that this process continues from the cradle to the grave (Bowlby, 1979) . Provided that the caregiver is an accessible and responding person, the feeling of trust develops; otherwise, in case he/she does not respond to or is not accessible in regard to attention and needs of the individual in need of care, the feeling of distrust emerges . The feeling of trust or distrust embeds into internal working models that affect individuals' cognitions, emotional experiences, and many situations such as search for intimacy (Collins, Guichard, Ford, & Feeney, 2004; Mikulincer, Shaver, & Pereg, 2003) . These internal working models enable us to create cognitive templates about us and others in our social relationships and guide our social behaviors (e.g., Collins & Read, 1994; Shaver & Mikulincer, 2002) . With Bowlby defining attachment as being from the cradle to the grave and Ainsworth et al. (1978) taking the attachment theory to the empirical experimental platform, the theory was now based on sounder grounds. Later, results of several studies starting with Hazan and Shaver"s (1987) study on romantic relationships for the first time have proved the importance of attachment relationships in adulthood (e.g., Collins & Feeney, 2010; Fraley & Shaver, 2000; Mikulincer & Shaver, 2007; Pietromonaco & Barrett, 2000; Simpson & Rholes, 1994) . In addition, it is argued on the basis of attachment system's effect on exploratory behaviors that attachment dimensions may have an impact on individuals' working life (Hazan & Shaver, 1990; Mikulincer & Shaver, 2007) . The attachment theory suggests that secure attachment can cope with negative feelings by the effective use of internal sources; however, insecure attachment (anxiety and avoidance) is a risk factor in the ability to cope with negative feelings (Mikulincer, Shaver, & Pereg, 2003) .
Based on this, it is stated that secure attachment is positively related to deciding a certain career at workplace (Ketterson & Blustein, 1997) , exhibiting exploratory behaviors regarding the career (Littman-Ovadia, 2008) , and the capacity of reconciling for workplace objectives and exhibiting harmonious behaviors at the workplace (Blustein, Prezioso, & Schultheiss, 1995) . It has been articulated in previous studies that securely attached individuals have higher levels of job satisfaction (Krauz, Bizman, & Braslavsky, 2001; Sumer & Knight, 2001 ). It has also been seen that secure attachment is in relation with effective career development in topics such as attention to choice of profession (Blustein, Walbridge, Friedlander, & Palladino, 1991; Wolfe & Betz, 2004) , adaptation to university (Mattanah, Lopez, & Govern, 2011) , progress in profession (e.g., Vignoli, Croity-Belz, Chapeland, de Fillipis, & Martine, 2005) professional self-efficacy (O"Brien, Friedman, Tipton, & Linn, 2000) , and choice of profession (Tokar,Withrow, Hall, & Moradi, 2003; Vignoli, 2009) . On the other hand, it has been found that insecure attachment is related to indecision on choice of profession (e.g., Downing & Nauta, 2010; Tokar et al., 2003) and dysfunctional thoughts on profession (van Ecke, 2007) . Professional negative emotions (anxiety and pessimism) play a partial intermediary role in the relationship between anxious attachment and choice of profession (Braunstein-Bercovitz, Benjamin, Asor, and Lev, 2012) . As for the avoidance dimension of insecure attachment, it may have negative impacts on choice of profession (Downing & Nauta, 2010) and doing research on professions (Littman-Ovadia, 2008 ). Ronen and Mikiluncer (2009) stated in their study in which they examined the relationship between attachment dimensions and burnout that insecure attachment is related to developing a negative perception of team coherence and organizational justice. The relationship between attachment anxiety and attachment avoidance and high level of burnout and low level of job satisfaction has been proven by the research results (e.g., Hardy & Barkham, 1994; Hazan & Shaver, 1990; Pines, 2004; Ronen & Baldwin, 2010; Ronen & Mikulincer, 2009 ). In their study addressing the executive-employee relationship on the basis of attachment dimensions, Ronen and Mikiluncer (2012) found that executive's insufficient interest has a partial intermediary role in the relationship between insecure attachments of executives and employees' high level of burnout and low level of job satisfaction. Moreover, it was seen that employees' insecure attachments were in relationship with burnout and workplace dissatisfaction. It is thought that attachment dimensions (attachment anxiety and attachment avoidance) are related to low levels of organizational commitment, positive social behaviors and productive behaviors (Mikulincer & Shaver, 2007) .
It has also been seen that attachment anxiety and attachment avoidance is related to evaluating the group negatively. Attachment anxiety is in relationship with high-level exhibition of behavior of searching for both technical and emotional help (Richards & Schat, 2011) . Distrust and low levels of self values experienced by anxiously attached individuals may also affect their business relations as well as relationships in their private lives (Mikulincer & Shaver, 2007) . In addition, it is stated that anxious individuals do not believe that they are perceived by their colleagues as being worthless (Hazan & Shaver, 1990 ) and they are concerned about the relationships at the workplace and their job performances (Hardy & Barkham, 1994) . It has been found that there is a negative relationship between attachment anxiety and the behavior of providing colleagues with technical support (Geller & Bamberger, 2009 ). In general, it has been seen that attachment anxiety is related to low self-esteem (Collins & Read, 1990; Hazan & Shaver, 1987; Simpson, 1990 ) and the extreme expectation of being relieved by others (Shaver, Schachner, & Mikulincer, 2005) . Anxious individuals tend to perceive themselves as being worthless and misunderstood at the workplace (Hazan & Shaver, 1990) . Attachment anxiety is regarded as the cognitive confusion caused by doubting about self-value, being dependent on others, and reinforcement of negative emotions (Mikulincer & Shaver, 2007) . In a study performed by Henson and Scharfe (2011) with 230 university students, it was revealed that there is a negative relationship between attachment anxiety and behaviors of evaluating the course negatively. Whereas it is stated that anxious attachment is related to being indecisive about choosing a profession (BraunsteinBercovitz, Benjamin, Asor, & Lev, 2012; Downing & Nauta, 2010; Tokar et al., 2003) , it has also been found as a result of a research that anxiously attached individuals are not necessarily indecisive about the choice of profession (van Ecke ,2007) .
It has been stated that attachment avoidance is related to some negativities and continuance of the avoidance behavior in socio-emotional and functional behaviors (Rom and Mikulincer, 2003) . Avoidant individuals have more positive perceptions of themselves than anxious individuals (Mikulincer, 1995) . According to Hardy and Barkham (1994) , avoidant individuals are more concerned about working hours and in more conflict with their colleagues. Moreover, avoidant individuals may have stronger intentions of quitting the job (Mikulincer and Shaver, 2007) . Richards and Schat (2011) established that there is a relationship between attachment avoidance and low levels of helping technically and emotionally at workplace and high levels of exhibiting the behavior of keeping emotional behavior under control. Attachment avoidance is defined as the tendency to situations such as being uncomfortable in interpersonal relationships, hindering the emotions and being unsuccessful at managing negative situations (Mikulincer & Shaver, 2007) . In the study performed with 173 university students, Braunstein-Bercovitz et al (2012) found that attachment avoidance has an impact on choice of profession through the complete mediator role of self-criticism. In addition, she also stated that there is a significant relationship between self-criticism and indecision in choice of profession. There are research results showing that attachment avoidance is directly (van Ecke, 2007) and indirectly (Downing & Nauta, 2010) related to choice of profession and they have no relationship between each other (Braunstein-Bercovitz et al., 2012) .
It is interesting that the studies performed by attachment researchers in lines of works such as military and private sector as well as the studies performed by educators on the basis of adult attachment are limited in numbers in general. Current studies on adult attachment provide extremely limited contextual information on teachers' professional life (Riley, 2009; Ata, 2010; Ata and Akman, 2016; Morris-Rothschild and Brassard, 2006) . It is thought that attitudes of teacher candidates who go through a period during which theoretical and practical foundations of teaching profession are laid towards the teaching profession will have an impact on their professional life (Terzi and Tezci, 2007) . Positive attitudes towards the teaching profession are associated with conditions such as being interested in the profession, loving children, being able to see the importance of education and teaching, etc. whereas negative attitudes are associated with conditions such as not liking children, not being able to improve oneself, and not being excited and willing, etc. Individuals having such attitudes are more likely to succeed by exhibiting the learning and teaching behaviors easily. On the other hand, negative attitudes associated with situations such as not liking children, not being able to improve oneself, and not being excited and willing may decrease the chance to succeed (Semerci and Semerci, 2004) . It is especially thought that what attitudes teacher candidates of preschool, which is the basic step of the educational system, do have towards their professions will largely affect current practices. Based on the fact, the purpose of the research is to examine the relationship between preschool teacher candidates' attachment dimensions (attachment anxiety and attachment avoidance) and their teaching profession attitudes. To this end, answers to the following questions were sought for:
1. Is there a significant relationship between preschool teacher candidates' attachment dimensions and their teaching profession attitudes?
2. Do preschool teacher candidates' attachment dimensions predict their teaching profession attitudes?
Method
In this study, the relationship between attachment dimensions of preschool pre-service teachers and their attitude towards the profession of teaching was tested.
Study Group
The study group was formed with 150 preschool pre-service teachers in the 2013-2014 academic year at Hacettepe University. However, only 123 preschool pre-service teachers participated in the study. All of the participants were female. A majority of the participants, 72.6%, were in the 20-25 age range.Data Collection ToolsThe research data was collected using the "Questionnaire", "Experiences in Close Relationships Questionnaire -Revised" and "Attitude Scale of Teaching Profession". Questionnaire
The first part of the questionnaire included questions concerning demographics of the participants such as age and gender.
Experiences in Close Relationships Questionnaire
Attachment dimensions were measured via the Turkish translation (Selçuk, Günaydın, Sümer, & Uysal, 2005) of Experiences in Close Relationships (ECR-R) developed by Fraley et al., (2000) assessing the adult attachment anxiety and avoidance dimensions. The avoidance subscale (18 items; α = .88, and .85; for wives and husbands, respectively) measures the extent of an individual"s discomfort with closeness, dependence, and selfdisclosure (e.g., "I am nervous when my spouse gets too close to me"). The anxiety subscale (18 items; α = .85, and .83; for wives and husbands, respectively) refers to a strong need for closeness, fear of being abandoned, and rejection (e.g., "I often worry that my spouse doesn't really love me"). Participants indicated their level of agreement with each item on a 5-point Likert (disagree-agree) scale. The mean scores of each dimension were calculated. Similar to previous studies on married couples (e.g., Rowe & Carnelley, 2003) , items were changed slightly by replacing the term "your partner" with "your husband" or "your wife" to make them appropriate for the marital context.
Attitude Scale of Teaching Profession
In the research, a scale,called "Attitude Scale of Teaching Profession" developed by Cetin (2006) and published in Gazi University Journal of Industrial Arts Education Faculty in 2006 with its validity and reliability tests having been conducted,was used. The 5 likert-type scale, graded as "Strongly Agree -Agree -Undecided -Disagree -Strongly Disagree", involved 35 items on three basic themes (love, value, harmony). The total alpha value of the scale was .95.
Procedure
After informing the preschool pre-service teachers about the aim of the research, the questionnaire was administered to 150 participants collectively in their classrooms at the end of spring term of 2013-2014 academic period. The questionnaire was revised before data analysis, and the forms of three participants were eliminated from the dataset because they had incomplete information. As a consequence, the data collected from 123 participants were used for analysis. Pearson"s Correlation analysis and linear regression were used for data analysis.
Results and Discussions
To examine the relationship between preschool teacher candidates' attachment dimensions (attachment anxiety and attachment avoidance) and their teaching profession attitudes, a correlation analysis was performed and Pearson's Correlation Coefficient was obtained. According to the correlation analysis results in Table 1 , attachment anxiety has a positive, moderate-level relationship with love (r= .37 p<.01) and a positive, low-level relationship with total attitude scale (r= .28, p<.01). Attachment avoidance has a positive, low-level relationship only with the sub-dimension of value of teaching profession (r= .22, p<.05) whereas there is no significant relationship between attachment avoidance and other sub-dimensions.
Next, a linear regression analysis was performed to examine the relationship between attachment dimensions (attachment anxiety and attachment avoidance) and sub-dimensions of the attitude scale of teaching profession. In the first stage, three regression models (1-2-3) were established, in which attachment avoidance is the independent variable, and the sub-dimensions of the attitude scale of teaching profession are dependent variables, and it was investigated to what extent attachment avoidance is predicted by love, value and harmony sub-dimensions respectively. Likewise, in the models in which attachment anxiety was accepted as the independent variable (4-5-6), it was investigated to what extent the independent variable predicts love, value and harmony sub-dimensions respectively. According to the regression analysis results in Table 2 , the models 2 and 4 are statistically significant. In other words, the value sub-dimension is predicted by attachment avoidance and the love sub-dimension is predicted by attachment anxiety (p<.05) whereas attachment avoidance and attachment anxiety do not predict other sub-dimensions (p<.05). As for the model content and results for significant models, it is seen that scores of attachment avoidance explain 5% of total variance for model 2 [F(2.507): 13.55; p< .05]. It was found for model 5 that attachment anxiety explains 14.3% of love sub-dimension of teaching profession attitudes [F(2.507): 13.55; p< .05] . When considering the inter-variable relationship directions, attachment avoidance predicts value sub-dimension of teaching profession attitudes and attachment anxiety predicts love sub-dimension of teaching profession attitudes positively.
It was examined in the research how preschool teacher candidates' attachment dimensions are related to their teaching profession attitudes and to what extent their attachment dimensions predict their teaching profession attitudes. According to the findings obtained, there is a positively significant relationship between teacher candidates' attachment anxiety scores and the love sub-dimension of teaching profession attitudes and the teaching profession attitudes (total score). It can be said that this finding is in parallel with the findings of the research conducted by Henson and Scharfe (2011) which revealed a negative relationship between university students' attachment anxiety and their scores of evaluating the course negatively. In other words, they may think that they will give the love, which they did not for their selves, for the profession they are yet to start to perform in the attitude dimension.
It was seen that there is a positive, low-level, significant relationship between attachment avoidance and the value sub-dimension of teacher candidates' teaching profession attitudes. It can be also said that research results showing that attachment avoidance causes individuals to avoid emotion-based approaches at workplace and give less importance to interpersonal relationships (Rom and Mikulincer, 2003; Mikulincer & Shaver, 2007) coincide with the current finding of the study. Another finding obtained in the research is that attachment avoidance explains 5% of the value sub-dimension. This finding can be found to be interesting in terms of the related literature. In the related literature, there are results achieved which show that attachment avoidance is rather related to certain interpersonal problems at workplace (Hardy & Barkham, 1994) as well as those showing that it is also related to variables such as choice of profession and professional progress (van Ecke, 2007; Downing & Nauta, 2010) .
Another finding is that attachment anxiety makes an important contribution to the prediction of the love sub-dimension of the teaching profession attitudes. Accordingly, attachment anxiety explains 14.3% of the love sub-dimension. It can be concluded from this finding that attachment anxiety is related to individuals' power of emotional interpretation of the task (Hazan & Shaver, 1990; Hardy & Barkham, 1994) . The sensitivity to these emotional messages and the effort of obtaining can be explained by the willingness to develop positive attitude towards the profession. Yet, according to the related literature, attachment anxiety is positively related to the intention of quitting the job and burnout and negatively related to job satisfaction (Ronen & Baldwin, 2010; Ronen & Mikulincer, 2009) . In this context, it can be said that this finding is not supported by current research results in a sense.
Recommendations
According to the result of the study, it is seen that the attachment dimensions of the preschool pre-service teachers and teaching profession attitudes are related with each other. It was determined that the attachment avoidance is the predictor of the value sub-dimensions of the teaching profession attitude and attachment anxiety is the predictor of the love sub-dimensions of the teaching profession attitude of the preschool pre-service teachers.
As attachment orientation could be seen as comprehensive source for explaining human behavior, it may provide useful to focus on this teaching profession attitude (pre-service teacher) not only as a source of information that contributes to predicting performance, but also as a focal area for management development that may enhance performance at work. Findings of this study have potential practical significance in terms of using attachment orientation at professional attitude, besides importantly, in terms of using the theory to inform such as development of professional identity. Based on attachment dimensions, understanding teaching profession attitudes could assist early childhood teacher education program makers with decision concerning development of professional identity We hope that the results of this study will garner sufficient interest in attachment researchers to generate further investigations into the function of attachment at work.
There are some limitations to the research. The first one is that the data obtained were collected only on the basis of self-report. The second one is that the research was conducted only with preschool teacher candidates. Some recommendations were made in the light of these limitations. It can be recommended that the sample chosen in this study can be chosen from teacher candidates who are attending at all departments of the faculties of education. Including teacher candidates of different departments in the research will allow for a larger sample. As for the related literature in general, research studies can be performed to obtain certain demographics which are found to be related to teaching profession attitudes. In addition, research studies can be performed to investigate the relationship between teacher candidates' and teachers' attachment dimensions and both professional performances and job satisfactions.
